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to: expectations vs. experiences regarding themselves, their 
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Surveys in this Series 



The present report is pan of a series of surveys, representing a sustained program of 
research that brings teachers' opinions to the attention of the American public and policy- 
makers . 

First in the series is The Metropclilan Life Survey of the American Teacher, released in 1984, 
This first comprehensive report on the attitudes of elementaiy and secondary school teach- 
ers toward public education in the United States measures and analyze? teachers' altitudes 
about educational reform. It reveals just hnw much teachers themselves are open to change 
and are willing to be an integral part of the reform process itself. 

The Metropolitan Life Surrey of the Americar] Teacher, 1985: Strengthening the Profession 
examines teachers' own agenda for educational reiorm, and reports v/hat classroom teach- 
ers across the nation think is necessaiy to strengthen the teaching profession and attract and 
reuin good teachers. 

Next in the series is The Metropolitan Life Survey of the American Teacher, 1986: Restructuring 
the Teaching Profession. This survey explores the current structure of the teaching profes- 
sion, as well as ways to restructure it. The project surveys virtually every level of educational 
leadership across the country'. It reports the views of individual teachers, ofschool princi- 
pals and district superintendents, of state legislators, of commissioners of education, of gov- 
ernors* aides who deal with education, and of teacher union officers and deans of education. 
The survey offers a comprehensive perspective-fro*n the ground up-of the issues facing the 
teaching profession and of specific reforms that generate consensus or disagreement. 

The Metropolitan Life Sun'ey of Former Teachers in America was also released in 1986. This 
report is based on a survey of former teachers-the first such survey nationwide. It measures 
and compares the views of those who left the teaching profession to work in some other 
occupation. 

With The Metropolitan Life Surrey of the American Teacher, 1987: Strengthening Links 
Between Home and School, the scope of the scries is expanded to include the views of parents 
of America's schoolchildren. .A.S the r>tudy shows, two groups have stood united in their com- 
mitment to educating America's youth-parents and teachers. 

The 1988 contribution to the series. The Metropolitan Life Survey of the American Teacher, 
1988: Strengthening (he Relationship Between Teache*'s and Students, surveys the school envi- 
ronment, the studeni-teacher relationship, and the teaching and learning process, and includes 
the views of students in grades 4-12. An additional focus of this sun'ey is minonty teach- 
ers' satisfaction v/ith teaching and ways to increase their participation in the teaching pro- 
fpc<-*on. 

The Metropolitan Life Sun>ey of the American Teacher, 1 989: Preparing Schools for ihe 1990s, 
looks back at the changes in education through the decade now ending, and looks ahead to 
the changes teachers say would improve education and help them do their jobs better. This 
survey examines school reforms, accountability, the teaching career, the societal problems 
teachers face in their classroom, and teachers' plans, hopes and level of optimism about the 
future. 

The scries also includes several reports on individual states-two surveys of California 
teachers and one of New York teachers-whose questions parallel the 1984 and 1985 nation- 
wide studies. 

In 1990 and 1991, the series introduced tv o new elements. The first of these new fea- 
tures is a mini-survey on urgent issues. Coming to Te ims -Teachers^ Views on Current Issues 
in Education introduced the mini-surveys with questions on emerging problems related to 
tightened school budgets. A second mini-5ur\'ey is planned for fall 1991. The other new fea- 
ture introduced is reflecled in the current publication: a report on a two-part survey of new 
teachers before and after their first year in ihe classroom (fall 1990 and spring 1991) . These 
four reports constitute the 1990 and 1991 editions of the Survey. 
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FOREWORD FROM METROPOLITAN LIFE 



The Metropol itan Life Survey of the American Teacher, i 989 examined teach- 
ers' assessments of nearly a decade of education reform. Highhghting the 
theme "Preparing Schools for the 1990s," the survey also queried teachers 
on their expectations about the decade ahead. In order to sharpen the focus 
on emerging trends for the '90s, we have commissioned Louis Harris and 
Associates to conduct a two-part survey of those who are, perhaps, closest to 
the cutting edge in education: new teachers. Spring 1990 graduates of teach- 
er preparation programs, these first-time teachers entered classrooms nation- 
wide in the fall of 1990. The initial installment of the current survey captured 
their attitudes on several key issues just as they commenced their teaching 
career. In spring 1991, we returned lo this cohort of new teachers to gauge 
their attitudes TiS they concluded the-r first year in the classroom. 

Our goal since we began this series in 1984 has been to provide a forum 
for the teachers voice on major education issues. Over the years, respondents 
have identified key concerns in education improvement. And from the out- 
set, teachers have made it clear that most join the profession — and stick it 
out — for one reason above all others: teachers love to teach. Even though they 
recognize the host of problems that continues vo beset schools, those who 
entered the profession in 1990 are, if anything, redoubling that sense of ide- 
ahsm. While disappointments may have set in, and enthusiasms were tem- 
pered over the course of their first year, these teachers emerged with their 
determination intact that they can really make a difference. 

Clearly, this is exciting news, matched by the excitement about teaching 
that appears to be building throughout America. We invite you to listen lo 
the newest leachers for what they can tell us about the aspirations and v on- 
cems they bring to the schools of the 1990s. 
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INTRODUCTION 



This survey was designed to measure the experiences of teachers who have 
recently completed their first year of teaching in public schools. It includes 
questions on their experiences in relation to students, administrators, other 
teachers, and parents. 

The report marks the completion of a two-part survey of new teachers, A 
first survey was conducted during the summer of 1990 lo measure the expec- 
tations of graduates from teaching schools immediately prior to iheir first 
year of teaching in public schools. 

The current report focuses on comparing how these teachers' experience 
in their first year of teaching has affected their attitudes, and how the actual 
experience of teaching compares v/ith their prior expectations as measured 
by the first survey. 

The Survey Design 

A total of 1,007 teachers who completed their first year of leaching m the 
public schools in spring 199 1 were surveyed. The sample was designed to be 
representative of all new teachers in the public schools who: 

a. Graduated from teaching colleges in 1990 and 

b, taught for the first time in a public school in the 1990-1991 school year. 

The sample was drawn from lists of 1990 graduates from a probability sam- 
ple of colleges listed by the American Association of Colleges Jar Teacher 
Education. Graduates who did not teach full-time in public schools in 
1990-1991 were excluded from the sample. 

Nearly three quarters of this sample (719) were among ihe original panel 
of 1,002 graduates from teaching schools interviewed for the first survey, 
while the remaining 288 were selected in the same manner as the original 
panel. Those members of the original panel who could not be included in 
this sample either did not end up teaching in a public school in 1990-1991 
or were unavailable. 

Initial interviews were conducted by telephont in July and August 1990. 
All follow-up interviews were conducted by telephone in April and May 1991. 
The survey questionnaire showing the marginal frequency for all questions 
appears in the Appendix. 

A Note on Reading the Tables 

An asterisk (*) on a table signifies a value of less than one-half percent 
(0.5%). A dash (-) represents a value of zero. Percentages may not always 
add up to totals, or to 100% because of computer rounding or the acceptance 
of multiple answers from respondents. The base for each question is the total 
answering that question. The base for all tables is 1.007 new teachers. 



Wave 1 refers lo the responses collected during summer 1990 for the ini- 
tial survey of beginning teachers. Wave 2 refers to the spring 1991 survey of 
teachers who completed their first year of teaching in public schools. 



Possible Sampling Error 

It is customary with a probability sample of 1,000 to write that "this sur- 
vey has a possible sampling error of +/-3%." However, this is a somewhat mis- 
leading statement because in any survey there is a small possibility that 
measurement errors are substantially greater than this, and there is no way 
to calculate the probabilities of errors arising from factors such as human 
error, non-response, inten^iewer bias or respondents who do not understand 
the questions. 

Public Release of Survey Findings 

All Louis Harris and Associates surveys are designed to adhere to the code 
of standards of the Council of American Survey Research Organizations 
(CASRO) and the code of the National Council of Public Polls (NCPP), 
Because data from this survey will be released to the public, any release must 
stipulate that the complete report is also available, rather than simply excerpt 
from the survey findings. 

Project Responsibility 

The director of the project at Louis Harris and Associates was Robert 
Leitman, Senior Vice President. He worked under the overall supervision of 
Humphrey Taylor, President. 

Louis Harris and Associates gratefully acknowledges the contributions of 
many individuals to this project. Our colleagues at Metropolif n Life, in par- 
ticular, played a key role in the design and analysis of the data. However, 
responsibility for the survey questions, the findings, and their interpretation 
rests solely with Louis Harris and Associates. 
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THE SURVEY FINDINGS 



1. Expectations vs. Experiences 
Regarding Themselves and Their Students 

Virtually all new teachers believe that all children can learn. Before begin- 
ning their teaching career, 93% agreed strongly with this statement, while 
88% felt the same way after spending a year in the public school system. 

The experience of teaching in public schools seems to have had a more 
negative impact on these teachers' conviction, that they "can really make a 
difference in the lives of their students/' After one year of teaching, only two- 
thirds of these "experienced" new teachers (68%) strongly agree with this 
statement, representing a significant drop from the 83% of teachers who 
strongly agreed before beginning their teaching career 

One reason for teachers' decreased strength of belief in their own eihcacy 
is the increased perception that 'many children come lo school with so manv 
problems that its very difficult for them to be good students." The propor- 
tion of teachers strongl)' agreeing with this statement has increased from 28% 
of those who were about to begin teaching lo a much higher 47% after com- 
pleting their first year of teaching (Table 1-1). 

Before beginning their Hrst teaching job, white teachers were twice as like- 
ly as blacks or Hispanics t j agree strongly that many children come to school 
with so many problems fhat its very difficult for them to be good students. 
After one year of teaching experience, black and Hispanic teachers are just 
as likely to agree strongly with this statement. 

Also, before beginning teaching, teachers assigned to schools in different 
types of locations were nearly equally likely to agree strongly with this state- 
ment. After acquiring some experience, leachers who work in the inner city, 
small towns and rural areas are more likely than those who teach in other 
urban and (especially) suburban areas lo cite the interference of outside prob- 
lems in their students* educational process. 

Not surprisingly, teachers of low income and minority students are more 
hkely than teachers of more privileged students to believe that family and 
other outside problems present significant barriers to their students educa- 
tion. Those who teach high school are also more likely than teachers of younger 
children to believe this (Table 1-2). 

The net effect of these changed perceptions is a shift in the percentage who 
believe that "even the best teachers will find it difficult to really teach more 
than two-thirds of their students." Prior to their first year of teaching, only a 
minority of 45% accepted this view. The sobering effect of one year of teach- 
ing experience has resulted in a 58% majority now agreeing with this state- 
ment (Table 1-1). 
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As wiih ihc issue of Family problems inicrfering wiih the cducaiional pro- 
cess, teachers of primarily low income students are more likely than those 
teaching more advantaged siudenis to believe that u will be difficult for even 
the most qualified teachers to really teach more than two-thirds of iheirstu- 
dcnts. However, ihc proportion of minority students has relatively little impact 
on teachers' belief in their abiUty to really teach more than iwo-thirds of their 
students. 

Before starting their first job, teachers of different races viewed this issue 
relatively similarly After gaining teaching experience, a higher proportion of 
black and Hispanic teachers than whiles agree with this statement (Table 
1-3). 



OBSERVATION: Overall the firsi year of icachiti^ appears to ha\>c had a more 

negative impact on the expectations oj minority teachers than on 
^^hitc teachers' expectations. Other dijferencvs may be 
exaggerated because of a relatively small sample of minonty 
teachers. 



Nonetheless, overwhelmingly teachers still feel that they individually have 
a positive role in students' lives. An unchanged S9% of teachers continue to 
agree that if they do their job well, "their students will benelit regardless of 
how the rest of the school functions' {Table I-l ). 



OBSERVATION: Taken to^ethet , (his set oj responses may indicate that a year of 
teaching experience only slightly reduces teachers' faith in their 
ability to teach and students' ability to learn, but more 
significantly reduces teachers^ belief that these classroom 
experiences will have as great an impact on their students' lives. 
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Table 1-1 Nhw TnACHERS' Expectations vs. ExptRiENcns: 

For Themsulvhs; For Their Students 
vvAvri 1 

QUESTION: / am go/njij to read yuu a list of staicments aboui sludcnis. Pkaac icll 
me forvach ifyou agree strongly, ^omewUai agrcv, somewhat 
disagree, or disagree strongly. 

WAVT. 2 

QUESTION: / cim goin^^ to read you a list oj siatements about students, Based on 

your experiences in your school (his year, please tell me for each ij you 
agree strongly, somewhat agree, somewhat disagree, or disagree 
strongly. 



AGREE 
STRONGLY 



SOMEWHAT SOMEWHAT DISAGREE 

AGREE DISAGREE STRONGLY 



TOTAL 



AGREE DISAGREE 



WAVE 



Base Wave 1: 1,002 
B,'VicWavc2: 1,007 



All children can learn 



PCRCENTAQE 



I can really make a difference 
in ihc lives of mv students 



8] I 68' ■ iiy I ]Q 



1 I 2 



If I do niy job well, my 
students will benefit regardless 
of how the rest of the school 
functions 



42 I 4i 



4: I 4f) ■ 



2 ■ I w m 10 1 II 



Many children come to school 
with so manv problems that 
It's very difficult for them to be 
good students 



28 I 47 ■ 4; I 42 ■ 18 I 8 



Even the best teachers will 
find ii difficult to really teach 
more than two-thirds of their 
students 



(i4 ■ )8 1 44 ■ y) 1 31) 



4> I 58 ■ )4 I 41 



'Lesslhan 0.5% 



Table 1-2 



Teachers' Perceptions of School-Readiness 

WWXc 1 

QUESTION: I am going to read you a list of statements about *itudents. Please tell 
me for each if you agree strongly, scmewhat agree, somewhat 
disagree, or disagree strongly. 



W'AVf: 2 

QUESTION; 



I am going to read you a list of statements about students. Based on 
your experiences in your school this year, please lell me for each if you 
agree strongly, somevjhat agree, somewhat disagree, or disagree 
strongly. 



Base 



WAVE 
1 



TOTAL 



Proportion Who Agree 
Strongly Tluit ^Many Children 
Come To School With So Many 
Problems That It's Very 
DiOlciilt For Them To Be 
Good Students/' 




Teacher^ Race 

While 

Black or Hispanic 

School Location 

Inner City 
Urban 
Suburban 
Small Town 
Rural 

Proportion of 

Low Income Students 

All or Many 
Some 

A Few or None 

Proportion of 
Minority Students 

All or Many 
Some 

A Few or None 

School Type 

Elementary' 
junior High/Middle 
High 

Both junior and High 



PERCENTAGE 
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Table 1-3 



What Portion of Students Can TnACHERS Reach? 

\VAVI3 1 

QUESTION: lam going to read you a list of statements about students. Please tell 
me for each if you agree strongly, somewhat agree, somewhat 
disagree, or disagree strongly. 



WAVT: 2 

QUESTfON; 



/ am going to read you a list of statements about students. Based on 
your experiences in your school this year^ please tell me for each if you 
agree strongly, somewhat agree, somewhat disagree, or disagree 
strongly. 



Base 



Proponion Who Agree That 
^Ev€b The Best Teachers Will 

Find It DifTicult To Really 
Teach More Than Two-Thirds 
Of Their Students." 



TOTAL 




Teachers Race 

White 

Black or Hispanic 

Proportion of 

Low Income Students 

All or Maiiv 
Some 

A Few or None 

Proportion of 
Minority Students 

All or Many 
Some 

A Few or None 



PERCENTAGE 
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2. Expectations vs. Experieio.ces Regarding Principals and the Status 
and Dedication of Teachers 



A shift in attitudes resulting from classroom exposure is also evident regard- 
ing new teachers' perception of the principal's role in creating a good learn- 
ing environment. While virtually all teachers embarking on iheir first year of 
teaching (98%) expected that the principal of their school would create a pos- 
itive environment for learning, a lower 87% of teachers agreed that this had 
been their experience in their first year of teaching. The major shift is in 
strength of agreement — 73% strongly held this expectation, while only 58% 
strongly agree that their expectation was met. 

On the subject of teachers dedication, new teachers' experience somewhat 
exceeded their expectations. Both before and after their first teaching expe- 
rience, nine in ten teachers beUeve that most teachers are dedicated to their 
work. After one year of teaching, 35% of teachers strongly beheve in this ded- 
ication — up from 30% immediately prior to teaching. 

On a somewhat negative note, one year of teaching experience appears to 
have little effect on teachers' perception that society does not respect the 
leaching profession. Before beginning their first job, 40% of teachers believed 
that teachers are not respected in today's society. After completing a year of 
leaching this figure is 43% (Table 2). 

OBSERVATION: The (relatively small) change over one year in the responses to 
these questions suggest a slightly heightened belief in and 
identification with their colleagues and a somewhat increased 
concern ihat principals and society at large are not providing 
enough support. 
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Table 2 expectations of principals and for Teachers' Status and Dedication 

WAVE 1 

QUESTION: I am going to read you a list of statemrnts about school administrators 
and teachers. Please tell me for each if you agree strongly, somewhat 
agree, somewhat disagree, or disagree strongly, 

WAVE 2 

QUESTION: lam going to read you a list of statements about school administrators 
and teachers. Based on your experiences in your school this year, 
please tell me for each if you agree strongly, some^vhat agree, 
somr.vhat disagree, or disagree strongly^ 



AGREE 
STRONGLY 



SOMEWHAT 
AGREE 



SOMEWHAT 
DISAGREE 



DISAGREE 
STRONGLY 



TOTAL 



WAVE 



DISAGREE 



Base Wave 1; 1,002 
Base Wave 2: 1,007 



VV4VT 1: 1 expect that the 
ptincipal of my school will 
create an environment which 
will help my students learn 

WAVE 2: The principal of 
my school creates an 
environmeni which helps my 
students learn 

Most teachers are dedicated to 
ibeir work 

Teachers are respected in 
todavs society 



PERCENTAGE 



.n IN7AH .24 IVAH/2 I VA 



N/A ■ % I N/A 



V\| 38 l 29 HNal 9 ■VAr 3 ■ VA L87 ■\'\ 



6 ■ I 50 ■ 31 I 32 ■ g I 11 



1 


N/A 


\'\ 


12 


10 


9" 


>• 




40 


43 


» i 




■ i 





N/A = Not Asked 
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3. Expectations vs. Experiences Regarding Parents and the Need For 
School-Based Social Services 



The experience of teaching seems to have only marginally diminished new 
teachers" faith in the need to work with parents in the educational process. 
Virtually all new teachers agree that 'effective teachers need to be able to 
work well with their students' parents," and the proportion who feel this 
strongly remains very high, dropping from 91% prior to one years teaching 
experience to 85% once they had gained this experience. 

Teaching experience seems to have had virtually no impact on the large 
majority of teachers who believe that ' too many parents today treat their chil- 
dren's schools and teachers as adversaries." Approximately seventy percent 
of teachers both before and after their first year of teaching agree with this 
statement. 

Most teachers continue to believe that the school should attempt to deal 
with health and social problems. Prior to the school year, only 19% of new 
teachers ag^reed that a schools job is to teach children and that health and 
social problems should be addressed by other agencies outside the school — 
oulv 25% of those completing their first year of teaching agree (Table 3). 

OBSERVATION: It in somewhat disturbing to find that while virtually all new 
teachers continue to believe in the importance oj working'^>ell 
with parentf,, an unchanged 70% continue to think thatparrnts 
view their childrens' schools and teachers as adversaries. 
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Table 3 Parents, The Community, and the Need for School-Based 

Social Services 

WAVE 1 

QUESTION: J am going to read you a list oj statements about parents and the 
- . . - . community. Please tell me Jor each if you agree sirongly, somewhat 

agree, somewhat disagree, or disagree strongly, 

WAVE 1 

QUESTION: I am going to read you a list oJ statements ahoui par entii and the 

community. Based on your experiences in your school this year, please 
leil me for each if you agree strongly, somev^hat agree, somewhat 
disagree, or disagree strongly. 



AGREE 
STRONGLY 



WAVE 



Base Wave I : 
Base Wave 2: 



1.002 
1.007 



ElTecuve leachers need lo be 
able 10 work well with their 
studenis parenis 



^1 I 85' H 



III 



SOMEWHAT 


DISAGREE 


T 0 


T A L 


DISAGREE 


STRONGLY 


AGREE 


DISAGREE 




BH 


no 


DH 


BH 


E R C E 


N T A Q 


E 











I 2 



Too many parents (odav irc^ai 
iheir childrens schools and 
Lcaclicrs as adversaries 



14 I 14 ■ i(vl 57. ■ 2) I 24 ■ 31 4 ■'TO 



2^ 1.28 



A schools job is lo leach 
children. Health and social 
problems should be addressed 
bv other agencies outside 
the school 



3 I 4 ■ 17 I 21 ■ 42 1 44 ■ 38' I 30 ■ 'IQ- 



80 I 74 



'Less ^han 0.i% 
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4, Teacher Preparation 



Before spending a year in the classroom, four in five teachers (80%) behcved 
thai their training had prepared them to teach students from a variety of eth- 
nic backgrounds — a year later, a much lower 6Q% of teachers agree. There is 
an especially large drop in the proportion who agree strongly with this state- 
ment, from 42% of those on the eve of their first job to 30% of those com- 
pleting their first year of teaching. 

A somewhat shrinking majority of 57% still support a standard national- 
ized test for teachers to demonstrate their qualifications, down from 66% of 
teachers who had not yet begun their teaching careers. 

Unchanged by a year of exposure to the public school system is teachers' 
perception of their need for more practical training before actually beginning 
their teaching career About sixty percent of teachers before and after their 
first year as professionals favor this t)'pe of pre-career training (Table 4-1). 



Most Important Aspect of Teaching To Helping Students Learn 

.After acquiring teaching exposure, fewer teachers see instilling self-esteem 
and personal growth and development as the one aspect of teaching which 
most helps students learn (73% now vs. 83% before teaching). More teach- 
ers now name teaching basic skills C14% vs. 1 1%) and maintaining order in 
the classroom (11% vs. 6%) (Table 4-2). 
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Table 4-1 teacher Prepapjmion 

WAVE 1 

QUESTION: I am going lo read you a list of statements about your training. 
Please tell me for each if you agree strongly, some^vhat agree, 
somewhat disagree, or disagree strongly, 

WAVE 2 

QUESTION: I am going to read you a list of statements about your training. 

Based on your experiences in your school this year, please tell me for 
each if you agree strongly, somewhat agree, somewhat disagree, or 
disagree strongly. 



AGREE 
STRONGLY 



SOMEWHAT SOMEWHAT DISAGREE 

AGREE DISAGREE STRONGLY 



TOTAL 



AGREE DISAGREF- 



W A V E 



Bas« Wave 1: 
Bas« Wave 1: 



1,002 
1.007 



My training has prepared me 
10 leach students from a 
varieiy of ethnic backgrounds 

All teachers should take 
a national, standardized test 
10 demonstrnte theii 
qualifications 

I wish 1 had more practical 
training to be a teacher 
before ! begin to have my 
own classroom 



PERCENTAGE 



I 



3) I 34 ■> U) 



26' 1. 28 .■.32 1 33 ■ 23 





■ 


5 


9 


15 


a 

19. 


1-8 


14 







9 ■ 80 I 69 



19 ■ {^^ I 5? 



H ■ J8 I 60 
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Table 4-2 what Helps Students Learn? 

WAVI- 1. WAVF: 2 

QUESTION: // you had to choose, which one aspect of teaching do you think is most 
important to helping students learn? Is IL (READ LIST)? 




WAVE 2 



.ind pcr>onal jiro^Mh 
and development 



I3asc ) 007 



1 V 




reaching baMr 
skills ( reading. 

A ntmc. 
maihcin.itics) 



n 



5. Aids To Becoming A More Effective Teacher 



Looking back at iheir first year as a teacher, nearly half (46%) of these new 
teachers believe "a skilled experienced teacher assigned to provide you with 
advice and assistance ' would have been most helpful in preparing them to 
be a more effective teacher: one-third name "more practical training such as 
a years internship before having your own class;" and one-fifth favor ''better 
training in working with students and families from a variety of ethnic back- 
grounds" (Table 5-1). 

When considering what would now be most helpful in enabling them to 
become more effective teachers, a majority (51%) of teachers favor "smaller 
classes and better supphes and educational materials," 27% name "cuiitinu- 
ous training and support services to deal with the social and other problems 
that affect your students' ability to get the most out of school/' and 22% favor 
'more opportunities to work cooperatively with other teachers in your school 
to enhance each others skills" (Table 5-2). 

New teachers' responses to both of these questions are remarkably similar 
to those given by a national cross-section of experienced teachers surveyed 
earlier this school year as part of the Metropolitan Life series of surveys of 
the American teacher. ( Results are compared in Table 5- 1 .) 



Table B-1 Tiiacher Prepar/Uion 

WAN"!-: 2 

Q U C S V I 0 N : ihinking oj your /irsf war as a teacher, w/iic/i one of the jollowiuii^ 
uou/r! have been most helpful in preparing you to be a more effective 
[eacher? 




EXPERIENCED TEACHERS 1991^ i 

Base 1000 ' 



'%»ih siudciiK Jnd Liniilic** Nut siirt 
Irom a \ .4rirlv ol fllinii: r\» I 




.t \i'ars internship bcloii.' j 
luvinijNoiir i)wn ( l.iss j 



Trom Ihc Mctropohtim l.ifc Suncx of the Amcncan Teacher. 1991: 
{ onunv, {0 1 crms-reachcts' Vicw^on ( uncni Issues in Lducatum 
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Table 5-2 aids to becoming a more Effective Teacher 

\VA\'ri 2 

QUESTION: Which one of the following would be most helpful to you now in being 
a more effective teacher? 



WAVE 2 

Base 1007 

More opponunitifs lo work cooperative I v 




Continuous iniminjiand rdiicaiional 
^uppo^ «rvic« la deal wuh maicmK 
ihc social .ind other probletni 
ihji a\kci vour hJudcnis abiliiv 
lo Rci the man out of school 



I 



EXPERIENCED TEACHERS 1991 * 

Base 1000 

More opjAJnunHics lo work coopeiacivelv 
wiih oihrr irachcn* m vour f.<.hool lo 




iht social and other problems 
ihal affect vour iiudcnis" ability 
10 Rct ihc mosi out of school 



I 



"From The Mciropolitan Life Survey of the Ammcan Teacher, 1991: 
Coming CO Tcrms-Teachcn Views on Current Issues m tdiicaiion 
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6, Future Plans 

While nine in icn icachcrs anticipaied thai leaching would be a long term 
career choice before starling (heir I'wsi job, afier ihcir first year oI leaehinG;, a 
tower 85% at^rec. This includes 5% of teachers interviewed as part ol the orii^' 
inai new leachiMs panel who have already left leaching ( Table 



n 



Table 6 



Future Plans 

WAVl-. 1 . WAVl; 2 
QUESTION: 



At (his time, do you view teaching as a long icim career, or something 
you expect io do for a few years; and then move on to something else? 



WAVE 1 



Base 1002 

I uiip, icrm carrcr choiir Nat sure II dr}irn(J>i 




WAVE 2 

Base 1007 I 



Vol sure h drprnd-. 

1 <m)? «rm curcr f lioicc ilcss liun 0 l-V. 




I 
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Appendix: / 




LOUIS HARRIS AND ASSOCIATES 

630 Fifth Avenue 

Mew York, New York Will 



Study No. 912037 (NEW TEACHERS 2) 

May 9, 1991 Sample Point No.: 

Time Siarted: 



FOR OFFICE USE ONLY: 
Questionnaire No.: 



_L 



10 - II - 12 - 13 - 14 - 15 - 16 



Interviewer: Date: . 

Respondent Name: 



Respondent Address: 



3*(10-45) 



City/TowTi: ^ State: Zip: 

5V10-55) 5-(56^5r) 5M58~67) 

ArcaCode: Telephone No.: , 

-17-1'); (20-26) 



Hello, I'm ^ from Louis Harris and Associates, 

the national survey research firm in New York. We are conducting a national survey among new 
teachers to learn some of the opinions and attitudes about the American educational system, and we 
would like to ask you a few questions. 



FROM OBSERVATION: Respondent Sex 

Male (27( 20-1 

Female (80-2 
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Card 1 ^> 1 203 7 



A. Expectations of Students 

Al . I am going to read you a list of statements about students. Based on your leaching expe- 
rience this year, please tell me for each if you agree strongly, somewhat agree, somewhat dis- 
agree, or disagree strongly. 



ROTATE— START AT "X" 


Agree 
Strongly 


Somewhat 
Agree 


Somewhat 
Disagree 


Disagree 
Strongly 


Not 
Sure 


( ) a. All children can learn 


(29 ( 88-1 


10-2 


i-3 


M 


1-5 


( ) b. If I do my job well, my students benefit regardless 
of how the rest of the schoo'l functions 


(30 ( 43-1 


4^2 


2-3 


2-4 


1-5 


( ) c. Many children come to school wuh so manv problems 
that it's very difficult for ihem lo be good students 


(31 ( 47-1 


42-2 


8-3 


3-4 


1-5 


{ ) d. Even the best teacher will find it difficult to really 
t leach more than two-thirds of iheir students 


(32 ( 14-1 


44-2 


3fl-3 


11-4 


i-5 


\ { ) e. I can really make a difference m the lives 


(33 ( 68-1 


3Q-2 


1-3 


M 


1-5 



B. Expectations Of Administrators and Teachers 

Bl. I am going to read vou a list of statements about school administrators and teachers. 
Based on your teaching experiences in your school this year, please tell me for each if you 
agree strongly, somewhat agree, somewhat disagree, or disagree strongly. 



R0TATE~-5 TART AT "X" 


Agree 
Strongly 


Somewhat 
Agree 


Somewhat 
Disagree 


Disagree 
Strongly 


Not 
Sure 


{ ) a The principal of my schoul crL-alcs an cnvironiiicni 
which helps mv students learn 


. (34 ( 


2g-2 


2-3 


3-4 


1-5 


\ ) b. Teachers are respected in today s society 


. (35 ( 


50-2 


32-3 


11-4 


--5 


' ^ c. Most teachers arc dedicated to their work 


(36 ( 31-1 


56-2 


8-3 


1-4 


--3 



C. Expectations Of Parents and the Community 

Cl. I am going to read you a Ust of statements about parents and the community. Based on 
this years experience as a teacher, please tell me for each if you agree strongly, somewhat 
agree. somcNvhat disagree, or disagree strongly. 



j Agree Somewhat Somewhat Disagree Not 

I ROTATE—START AT "X" Strongly Agree Disagree Strongly Sure 

! I ) a. Effective teachers need to be able to work well 

j with their students' parents (37 ( S^-l JL3-2 2-3 *-4 *-5 

I 

\ { } b. A school's job is to teach children. Health and 

I social problems should be addressed bv other agencies 

I ouu.de the school (38 ( 4-1 21-2 44-3 30-4 *_-5 

i 

! { 1 c. loo manv parents today treat their children s schools 

I and teachers as adversaries (39 ( 14-1 57-2 24-3 4-4 i-5 
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2 Card I 9 12037 

D. Teacher Training 

Dl. The next question will be a list of statements about your training. Given your teaching 
experiences this vear, please lell me for each if you agree strongly, somewhat agree, some- 
what disagree, or disagree strongly. 



Agree Somewhat Somewhat Disagree Not 

ROTATE— START AT ^'X" Strongly Agree Disagree Strongly Sure 

( ^ a, Mv training has prepared mc to teac"'^ y " irats from a 

vanety of ethnic backgrounds (40 ( 30-1 21-3 9-4 *-5 

( ^ b. I wish I had more practical training to be a teacher 

before I had my own classroom (41 ( 284 33-2 25-3 14-4 1-5 

( ) c. All teachers should lake a national, siandardized 

test to demonstrate their qualifications (42 ( 24-1 34-2 23-3 19-4 *-5 



D2. If you haa to choose, which one aspect of teaching do you think is most important to 
helping students learn? Is ii (READ LIST)? SINGLE RECORD 

ROTATE— START AT ''X" 

V ) a. Mamtammg order and discipline in the classroom . . (43 ( 11-1 
OR 

( > b. Teaching basic skills Creadmg, v.Tiiing, mathematics). 14-2 
OR 

) c. Instilling scif-esteem and personal growth 

iind developmeni 73-3 

Not sure 1-4 

E. Plans For A Teaching Career 

ASK EVERYONE 

EL Thinking of your first year as a teacher, which one of the following would have heen 
most helpful in. preparing you to be a more effective teacher? Was it (READ LIST)? 

ROTATE—START AT ''X" 

t ) a. A skilled experienced teacher assigned to 

provide you svith advice and assistance (54 ( 46-- 1 

OR 

( "I b. More practical training such as a year s internship 

before having your own classroom 33-2 

OR 

( ) c. Better training m working \%1ih students and 

families from a vanety of ethnic backgrounds 20-3 

d. Not sure 2-4 

E2. At this time, do you view teaching as ^ long term career, or something you expert to do 
for a few years and then move on to something else? (If necessary: If you had to say, based 
on your current expectations, what do you think?) 

Long term career choice (44 ( 85-1 

Plan to move to something else 13'2 (ASK Q.E3) 

It depends (vol J i"3 

No longer teaching ^vol.) --4 (SKlPTCQTl) 

Not sure *--5 (ASKQ.E3) 
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E3. Which one of the following would be most helpful to you now in being a more effective 
teacher? Would it be (READ LIST)? 



ROTATE— START AT "X" 

( ) a. Smaller classes and belter supplies and educational 

materials (55 ( 51-1 

OR 

C ) b. Conlinous training and support services to deal with 
the social and other problenns that affect your students' 

ability to get the most out of school 17-2 

OR 

( ) c. More opportunities to work cooperatively with other 

teachers in your school to enhance each other's ski lb ... 22-3 

d. Not sure 1-4 

F. Factuals 

Fl . In the 1990-1991 school year, do/did you teach in an elementary school, a junior high 

or middle school, or a high school? SINGLE RECORD 

Elementary school (Grades K-5 or 6) (47 ( 59-1 

Junior high/middle school (Grades 6 or 7-8 or 9) 17-2 

High school (Grades 9-12 or 10-12} 19-3 

Bo th j unior high and high school 4-4 

Not sure 2-5 

F2. Is the area where your school is located considered inner city, urban, suburban, small 
town, or rural? 

Inner CUV (48 ( 12-1 

Urban 13-2 

Suburban 27-3 

Small town 28-4 

Rural lS-5 

Not sure 2-6 

F3. How many students in your school come from families whose income is below the aver- 
age of the community — ail of them, many of them, some of them, only a few, or none? 

All of them (49 ( 34 

Many of ihem 29-2 

Some of them 42-3 

Only a few 11-4 

None of them *-5 

Not sure 8-6 

F4. How many students in your school are from minority families — all of them, many of 

them, some of them, only a few, or none? 

All of them (50 ( 1-1 

Many of them 25-2 

Some of them 29-3 

Only a few 33-4 

None of them 4-5 

Not sure 1-6 
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Do \'ou consider vourself of Hispanic origin or descent, or not? 

Yes. Hispanic (51 ( >l 

No. noi Hispar.K- . 95-2 

Nol sure -^^-i 

1-6. Do vou consider vourself White, Black, Asian, or what? 

White (52 ( 94^1 

Black ...... 3-2 

Asian 1-3 

Other lA 

Nol sure ^-5 

Refused ^-6 

Thai completes the interview. Thank you ver\^ much for vour cooperation! 
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For More Information 



Copies of the complete reports of this, and previous reports of the 
Metropolitan Life Survey of the American Teacher are available 
while in print, by writing to: 

METROPOLITAN LIFE INSURANCE COMPANY 
THE AMERICAN TEACHER SURVEY 
P.O. Box 807 
Madison Square Station 
New York, New York 1015Q-0807 
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Metropolitan Life Insurance Company 
One Madison Avenue, New York, NY 10010 



18000054182 (1091) Printed in U.S.A. 
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